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ABSTRACT 

This learning module, which is intended for use in 
in-service training for vocational rehabilitation counselors, deals 
with writing a task analysis. Step^by^step guidelines are provided 
for breaking down a task into small teachable steps by analyislng the 
task in terms of the way in which it will be performed once learned 
(method), the steps to be taught in sequence (content), and the 
teaching method to be used (process). Guidelines are also presented 
for giving the proper amount of training and for redoing the task 
analysis process If material turns out to be too difficult or easy 
for an individual client. A brief history and rationale for task 
analysis are provided. Special emphasis is placed on the relevance of 
task analysis to vocational rehabilitation. Also provided are samplfi 
analyses of tasks performed by a single individual (handwashing, 
greeting, soldering, and baking a jiffy-mls cake), and a task 
Involving more than one participant (playing catch) . An annotated 
bibliography included in the module describes five coimiercially 
available task analyses. An appendis includes a sample analysis of 
the task of throwing a ball one**handed and over^hand that is complete 
with a task statement, statement of the method to be used, a list of 
the 13 steps required to perform the task, and a process breakdown 
(including format, feedback, and procedural guidelines). (MS) 
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REHABILITATION ASSOCIATE TMINING 
FOR EOTLOYED ST^F 



MODULI I RA-2 Task Analysis 

CONTENTS f Cont^^ mzthod, p/Loaus, cAo^n^g, iomaZ, 



OVERVIEWi Task analygfi Is the proeass of breaking 

down a task into small, teachable steps by 
analysing tasks in terms of method (way in whleh the tas 
will be done when learned), oontent (steps to be tauoht 
fn sequenGe), and proeess (teaehtng muthod to ba used). 
A brief history and rationale for task analysis Is pro- 
vided* 
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ITOATION 



1 



Claas cast 



M 

i 




Class teat. A skill will be lilted to be t»sV:^ 
'analysed, Mugt^ ttaat the foUering nr-t tgri^ t— i 



It is dMetailed enough lo that sooiM^^e 
unfamll^lar with the tjik can pnfQtt^m ±%i 



hi It ia ^^iwitten in iifliiili lintencep 



e< All ac^^ps are obsetv%bls and at^t^d ±rii| 
terma client behav^JOfi K^^^ 

- vS| 

d. The sc^^pe are wrttt#n in cprreet /| 




NOTE! Due to the nature of this module, many of the 

e^aniplei and exercises eneompass self-help sktlls. 

These skills wF 1 1 ba more famll far to students in prac- 
; tjefng task analyses than vocational specific skills 
? (f,*^.s huildlna pallets) which may ha familiar to nnly a 

few, 

9 

t 6 



ERIC 



Have you avar tried to raad instructions on how to put 
togather a toy or fix your car? If you have, you know 
that soma insCructions are elaar and helpful. Other 
instructions leave you confused and frustratadp 

Clear instructions are written simply. They represent a 
task in a sequence of steps, one step at a time. They 
make clear what itiaterials and tools you need. 

Task analysis is similar to the process of preparing 
clear instructions* Ta6fe anaZyS^ M bAtakZng doiA)n a 



p/hat is a 
task ana^is? 





RELEVANCE TO REHABILITATION 



When yoyi W are working with nonhandicapped people on sim- 
ple or ^familiar Casks, you ^an often simply show tham I 
how to do the task. Whan Casks ara more complex, howevar, 
or when the people you are taachlng have dif fioulty in 
learning^ you need to use mora powerful taaehing mathods.H; 

Tha clients wa deal wich of tan have graat difflcultiea in/' 
laarning naw skills. Many of Che skills they are to 
taught must first ba brokan down into small, Caachabla 
steps* These sCaps must ba sequenced In both a logical 
and affective order, Thus^ wa do a Cask analysis; u?e 
maZyzt ictdfe and bJimk ^ down <Mo thue. ^rnaUL 




TASK 



TASK MALYSISi 

WE MALYZE THE TASK 
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There are several reasons why task analysis Is useful 





It aUom ^divZdim 






It aiZom aoyu^tgnt 
t^LuuLng ! 
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TgaoMng EcU^M. , in caaching, wa often give long 
Instructions and/or confusing demonstratiQns. Than wa 
complain that the student is too retarded to leam the 
skill* There have been many demonstrations that handi^ 
capped clients can learn very complex skills if these 
skills are brokan down into a consistent and clear set 
of simpla skills. Then^ each simple skill can ba taught 
and saquenced in a chain. When the chain of simple 
skills has been learned > the complax skill has been 
learn ad • 

B/Lea&oig i/ie hkAJUL Into Mmponen^ oMom thz .im^i^ata^ 
io pKutni 6^pl^ ^kLU4 io tht cMtr^ to Z^a/m. It alst 
makes it easier for the instructor to point out what 
parts of a demonatration are important to look at, and 
it makes clear to the instructor ^riiat the important 
things are to say in an instruction* 






AllawB Irdi-oiduatiBed InBt^otion We all have seen 
situatfoni where sayeral ol fents are unable to complete 
a skill, but they eaah have a different problem. In an 
assembly task, one unsuccessful client has trouble gras- 
plng^ another puts things together backwards, another 
selects the wrong parts* In nose-blowing, one el lerit 
simply allows her nose to run but blows It correctly when 
told; another identifies that It is running and puts her 
finger in her nose (and then perhaps in her mouth) i and 
another uses a tissue or handkerchief but does not wipe 
away all the mucus. These people all need help with 
different steps In the process of completing the task. 
Add to that the physical barriers that many clients have 
(such as weakness or dysfunction of one arm and hand) 
and It IS clear that teaching of the same task must be 
adapted for differenct clients, Ta&k mmtyHm &hm& th& 
inB^uatar thm ateps at whiah th& ali&nt domm and dams 
not Buaamij it al^ifimB what mybBkillB thm alimnt ham 
ymt to l&amif that is^ what must still be taught. It 
alBo allawB alimntB to work at their mm ratm& of progr&BB, 

^2 15 
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zyqiuaXUQn , In order to evaluate whethar clients are 
reaehing or making progress toward their short-tera ob- 
jectives, eome way to measure progress must be establishe 
The measurement method must allow different people to 
agree on the Mftount of progreBs* Task analysis provides 
one suoh way; pJWg^eM6 oon 6e mQMtJ^gd ^ tOJunk oi ifte 
momt o£ heZp a eti£)tt need^ 4M oKdeji to aompl^e. 4t^ps. 
This type of evaluation ig much more preeise than simply 
measuring the complete task. Being able to do the com- 
plete task may be the long term goal and may require an 
extensive amount of instruction and practice, U^ithoui 
a ta6k maZy^d^ to ^hotjo pnogJius, ^jut^uoto/u may be^aome. 
daaou^oged. WWi thz ta^k anaJtyS4^, tiizy and 
oMe^his aan 4ea ifce ac^uaZ p/LogAe44 wh4.cfi 4^ faeing made. 



AltaWB ConsiBtmnt Training Many skills may be taught by 
mere than one person- A client may be learning how to 
eook in a workshop and also at home. Floor supervisfors 
In twc different areas may be teaching a client to use a 
screwdriver. Sometimes, substitute instructors are re- 
quired when one trainer Is lllj on Vccation, or quits hfs/ 
her Job* When different people teach a skill In different 
ways, the progress in learning that skill is slowed. 
This is especially true for severely retarded clients who 
need consistent training. The task analysis makes ft 
easier to communicate exactly which steps are being 
taught and how they are being taught. 



I con ieaa/i 
my atLe.ivt 




TASK ANALVSIS 



Because of these four advantages, it Is often useful to 
task analyze skills to be taught. This may actually oc- 
cur before or after setting the short-term objeGtives, 
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Why is 

task analysis 
useful ? 
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There are three raajor components/considerations ± 
doing a task analysis s 




Method t the way in which the task is to b 
performed . 



Conte.nt ^ the ^t^p6 into which the choaan 
method is to be divided. 



PkO(LZ6^ I the ^tnat^QloM for teaching the 
content . 




mTHOV CONTENT PROCESS 
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^ffiTHOD 



Mmthod Tmf&TB to haw thm befmPiop/ta&k wilt bm pmrfovmed 
and what permcmmnt p^omptm op Jiga be ua#d* For most 
tasks, there are usually a variety of different ways 
(methodi) they ean be Gompleteds For emm^tm: 



You can throw a Softball overhand, or you can 
throw it underhand i or you can throw it, . . 



You can greet people by saying "lieMo/* or you 
can greet them by shaking hands, or you can greet 
them by, , * 




can mow a lawn with a push mower, or you can 
^^y^raow a lawn with a power mower, or you can mow a 
" lawn with, . . 





The key fs to matah thm method to the alient. Clients 
©ften are not allowed to do a task because they don't do 
them the way we do them. Why not* as Marc Gold says, 
''Try another wmjj' That's what method is all about.,, 
trying another way. If a &M.ent fs having trouble dofng 
LB task one way* try another way. Try another method. 
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Trymg" 
method 




The .tmiJi£4 uAo had 6p&yit mofM^ t^y4ng to 
tmah a aUmt to take. oH a jaak^ one. 
Mm at a tJjnt, and wm pwud oi pw- 
QKu^, shoak^d one. day to 4ee th^ 
aUmt qiUakZy tak^ o££ jaake^ ovm 
th^ top oi kU hmd. The. tAolneA qu^k- 
ly leoAmd that ifee otie^at knm anothm 
e.£^^(Ue.nt way to do the. ta^kl 



Here mrm some possible methods for ^emt^^ pebplm ^ 




Method 1 



Open door if nacassary. 




Shaka hands, 




Say •*Hallo, 




Tell your nama. 




Hake an offer (e,g, 
get somaone) . 



p seat, coffa. 



That method would ba appropriate for greeting a stranger, 
entering a group home. In a vocational setting, the 
following might be more appropriate: 
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Method 2 




Contlnua working til parson approaches. 



Look up. 



Say, "Hello. 



Wait for response. 



Go back to work. 



An appropriate method for a social skill is often diffl^ 
cult to define. The way in which a particular social 
behavior should be done may vary somewhat from one situa- 
tion to the next. As a result , some steps which involve 
judgment of the situation may need to be taught. 



There era, of course, many posalbla ways in which people 
wash their faces. Here are a few* \. SA. 






e£oi/i towoZ to dtyi 



. \\ 

Us^g a wcuhaZoth ^ thz 
dAyi \ \^ 



\ U64Jig kmd6 {no uwa/ic^4^) (axWi 
Mutz/L AJi ^Wm a bcLh4n, tiding papgA 




Take a minuce and think about some task you may now be 
teaching a nlienC to do. Are there other methods which 
may be simpler , easier , or better matched to the client's 
skills? 



FAIRpn ' PDORlf 
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6tgp6 a m^xim bAoakm dom 



FoK txampZg^ tODthbrushing might 5M^tlike tliaisi 
^ Pic^ "P tOQthpasta In H2 ilm&B preferri-^d hand) 



2 
3 
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Take cap off with Cpref atf hind) ar^Tid put 
cap on countar* 



Turn on water with H^, 



Pick up topchbrush with H^, 



Etc, 



thy content is the set of teachable st^piof a naiathod for 
yuur particular client. Content im th^ part of task 
analysis with which most people are faitiillat. 



The content ii nfevi^^r complete* A stap can always be 
broken d^vm. iOme ino^^re. We never says "ft^ aan-t do ^tuA 
behavJ^Ji^^' vn^y ^ "t have, to b^mk 4^ doim some, mo/ie. 
ioK him,'* 




T havt to b/Lmk dotm 
ifee io^fe mo^e 
sttp6 ! 





Your client ibillr ty to learn is only limited by your 
ability and ttae to teachp If my client couldn't do 
stap 1 of my toDthbrTushlng program above , I could break 
it down aLntoiiman^^ niora steps as he needed. Fo^ 



tuihJt i^^^^^^goju ojwmd tub, 
^^u^e^a^c. hand ioget/ie^ ^JU^lxtJLtj^ 
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Then I could go on to step 2 foom the original task 
snalysis- 1. £ hm still had problems, I could add steps, 

lab 

and than go step lb. Thara is no limit to the numtir 

o£ times the contant can be redone. 



Po64^on hand ovoA iufae. 



LowzA hand to tube.* 




lamdwashkig- 



Roll your mlm&ymm ^mnd re 



move your jawelTy, 



Turn fctie cold water fir 



Turn telle hot watat n-n 



Adjugfe the water to 



Wet yD=^r hands, 



Pick the soap , 



Work tE^a soap Into a l^sther, 



Scrub C=lia palms and baM-ks of your handa 



Scrub 1^ etyien your ftfi^gars. 



Scrub y^our fingernails, _ 



Rlnsa t^m soap from y^usr hands. 



Turn ch.^ ^^atir off. 



Dry yoM:^ hands. 



30 



Q 




Approach Co 3 feet frQm person* 

Walt for person Co finish talking wich other 
people. 

Look at person* 
Smile. 

Say "hello." 

If you do not know the person, say, "I am 
(your name) . " 

Make one santenee of small talk (a.g*, "It's a 
nice day- ") . 

Make an offer (e*g.i "would you like me to get 
someone?") 

Wait for responses 

If you do not know the person i say "Nice to meet 



If you know the person, say '*Nice seeing you," 



you. 



ii 




VwQ bauk CO what you were doing. 




Soldering 

Plaee Iron on terminal. 
Place aolder at iron tip. 
Apply 1 inoh of solder. 

Remove solder and iron. 

If solder fills terminalj go to step 5, 

If solder does not fill terminal, go back 
to seep 1. 

Place terminal in box* 
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Baking 

Turn on oven to bake-BSO^. 



Get square cake pan. 



Smear with fingers a small amount of butter iri' 
side panj covering bottom and sides. 

Open box of cake mix 

Pour mix into mixing bowl* 



Get one egg from refrigerator. 



Break agg over bowls holding shall. 



Let insides drop into mix. 




fy-Mix Cake 

Pour watar Into mixing bowl. 

Stir with big wooden spoon Co mix all togather. 

Stir faetar (beat) 300 times (count) 
Pour mix into cake pan* 

Put cake in oven to bake. 
Bake 20 or 25 minutes 



Get pot holdare or glove mit to take cake from 
oven * 



Sat cake on hot pads on counter to cool. 



Wash dishes I 



Put away clean dishes * 



Clean off counter* 
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If you are %nflting a task analysis of an activity that 
involves mora than one player. It may be useful Co write 
the analysis in terms of what each person is doing. Here 
is one way Co do this for playing catch i 



Get ouC balli 



Puc on Cop of ball. 



1 

2 

Curl fingers around ball tightly. 
Raise ball to shoulder height. 



Continue bacta^ard motion of hand while grasping 



ball tightly. 



6V^en hand is approxiTnaCely 6" behind head and 
arm forms right angle to the floor, stop. 

^ Hove hand with ball fomard quickly, keeping ball 
moving in a parallel line to Che floor. 



Let go of ball, 
lit. 



IQ Walt. 

J ^ Do sCeps 3-10 of player two 

^ ^2 ^^^^-^^^^ alternating until time is up* 



Wait 



Wait 

Hold hands with fingers together and L^ttU fl^sgers 
of touching little fingers of H^* 

Wait , 

With hands in this position move theflJ ts appto^«±^ 
mataly 8" in front of self. 

Walt. 

Move hands still in position towatds tlieball* 

Aa ball contacts hands j curl fingeifs atound baK^l 
tightly. 

Transfer ball to H^s putting hand oti tcpof bat^l* 

Do staps 3-10 of player one* 

Continue alternating until time im up* 



Put ball away. 



Hoc Ice that the steps In each content were similar in 
certain waysi 
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They were written in slmpla sentencas with one 
action verb In each. 



Completing each step set the stage for the next 
step. 



To roake sure that your content is complete and no steps 
are missing ^ a good procedure Is to perform the task 
yourself eKactly the way the worker will be expected to 
do it. Then read the steps off to another person who c^n 
do the task, but only have them do what you tell them. 
If they cannot do the task with your instructionSi some- 
thing is missing. 




a aZimt am*t do i/ie 
ta6k mMi youA Anst/iaa^ 



Nou), ^etU get 4ome p^^aticei 
£i/.^4te a ta6k anaZy64^ 4n yom uooKkbook 

Assume, thai tht m^hod to fae o^ed 
AMi^d24 iUJUMQ the. ba44n mth 
wotet and u4tng a WMhaloth^ 



ere Is a sample of what you might have wrlttani 
J Turn on cold water* 

Turn on hot water 

Adjust to proper Cemperature, 

^ Fill basin % full. 

Pick up aoap* 

Pick up washcloth. 

Put hands p washcloth , and soap in water* 

Take hands ^ washcloths and soap out of water, 

Rub soap in cloth until it suds. 
Put soap in tray, 

J Hold washcloth open with both hands. 

2 Lightly rub so that entire face Has suds. 



Dip washcloth in water. 



|_ Rinse face with washcloth until all suds ar 
^ Put washcloth on rack 

Pick up towel, 

Wipe face until ^^^£^^g 
entire face is dry,^^^^;, ' 

^ Put towel on rack 



e go 




Tfta pJLoaus 4^ ifee tmy ^ whXah ^fe ^ taught. It's 
the actual teaching of the methQd and content . Some 
people consider procesa to be part of task analyais. 
(Gold, 1976), Others feel that process is a saparate 
issue (Bellac^ et al, 1979). We have chosen to present 
It in detail in another module { TmohUnfl New Be/iau^^ ) 
and review it briefly here. - 

Process consists of 



FORHATi The tmy ^ t^c/t ih^ tcuk U pKumted (^,e. 



FEEDBACK* 



PROCEDURE I 



ln£omaMon whloh tzlU th^ cJLL^rX what to do 
and how (AjM fee ha6 dom 4^. ThU ^^udu 
4jutAuQ^on6, p/Lom^6, and ^2An£oAamQ^^ 

Add4^4)naZ dlaaMs^on u)h4.ch t4.u the. pwaus 
togetheJi, InaZude^ tim^ and pZaae. ioK tmch- 
AJig, aAAMigmQ.nt6 to enhanae. QenemLLzatMon, 
eta* E46e.nt4MZy anything whtak mZi ^oAt^y 
the. t/Latnl>ig p/Loae^6* 



38 



41 



m 

mm 



To further understand process, we can look at It in terms 
of the rest of task analysis i 




By now you ehould have a pretty good idea of what a task 
analysis is and how to put one togathar, Basic steps 
are 



Peo^^fc on a tAETHOV (what is the best way for 
this parson to do this task?) 




P&ye£op COhrrENT (what clear and specific steps 
are involved In the chosen method for the 
task?) 




PeouJe on the. PROCESS (how will the content be 
prasented (fo^maty? "What feedback will the 
client be givan, what other procedures are 




There is still, hewever, ©na ©thar thine to consldar* 
What if your program Isn't working? Ic could ba: 




dotm I 



h\aybz you a4£n-i giving appupnAjCute. ^eed- 
baak! 
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Thus, you may need to RBCVCLE! 




'e-do method^ 

T/te^e ^ aiways one mo^e po6S4hte. 
bzioKz Q4jj^Q up! 




Your data can give you clues as to what, specif leslly, 
needs redona. The graphs on the following page give an ^ 
:idaa of what various types of data might indicate, 
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NQN-^RJNCT ZONAL REINFORCER 



lASELINE TEACHING 




Tha currant reinforcar is not affectiva 
avary dmy^ as indicatad by the up and 
down pattarn following baselina* 



CHANGE REIA/FORCER OR ESTABLISH MENU 



BASELINE 



TEACHING 




ThB relnforcer initially lead to an incraase In behavior 
as indicated by the sharp rise following baseline, but 
is no longer eff active as indicated by the subsequent, 
d own war d trend. 



CHAMGE REIWFORCER OR ESTABLISH MENU 
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PROGRAM INAPPROPRIATE 



BASELINE TEACHING 



Teaching Is providing no change in behavior. 




KtCVCLEl 
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REACHED A STEP THAT IS TOO HARD 




m-VO CONTEhtT FOR THAT STEP 
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As a final helpg you may be abla to obtain pre-wrlttan 
task analyses. 

Thare are many sources for finding task analyses which 
have already bean prepared. You must remember, however ^ 
tJiQAe. <^ no 4udi thing a6 a i^ULuhed *wfe anaZysUA, a 

task analysis must always be fitted to an individual 
clienc and must often be revised based on the client's 
performance* 

Sinct^ you are doing the training, the bast person to 
writ'i Che task analysis is you . You need to know the 
task so well that you can tfain it without constantly 
referring to the task analysis and program plan. How- 
ever, what you can get from other sources are task 
analyses chat give you a start on preparing your own, 
liftienever you get a task analysis that someone else has 
prepared j try following It yourself. Observe your client 
carefully* Then revise the task analysis Co fit you and 
your client. 

The first place to look for a task analysis Is within 
your agency's files* Many of Che tasks required or 
available at your facility have probably already bean 
analysed. If you can't find one there, check ouc 
sources of conmerclally available analyses, Addicionally , 
many of che other R,A,T.E.S, modules have pre-written 
task-analyses in them (Production^ Domestic Maincenancej 
Leisure Skills, etc) 
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C0>MERC1ALLY AVAILABLE TASK ANALYSES 



Baker, B.L.^ et al Steps to Independenca ^ Research 
Press, Box 317743, Champaign, IL 61820. Includas 
early, intermediate, and advanced self-help skills, 
behavior problems, and toilet training. 

Fredericks, H.D., et al. The teaching research curric- 
ulum for moderately and severely handlcappedT 
Charles C. Thomas, Springfield, IL. This currieuli;^ 
includes gross motor and fine motor skills. It in- 
cludes objectives, task analyses, and guidelines for 
teaching each skill. It is aimed at severely handi- 
capped clients. A new set of task analyses is being 
developed for higher level skills. 

Hare Gold and Associates, Task analyses developed during 
the California Project, 708 West Oregon Street 
Urbana, IL 61801, ' 

Project MORE. Edmark Associates, 13249 Northup Way, 
Bellevue, Washington 98005, Call 800-426-0856. 

Sprafkin, R.P., et al. Skill training for comunity 
living I Structured learning therapy . "Perg^onT 
Press, Inc., Maxwell House, Fairvlew Park, Elmsford, 
NY 10523, These task analyses are for social 
skills needed by people living Independently or semi- 
independent ly. Included is a set of tapes with prac- 
tice vignettes, 3X5 cards with learning points (task 
analyses) , and homework books. Procedures for train- 
ing Include modelling role play, feedback, and home- 
work assignments which require performance of the 
social skills in natural settings. 
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TASK ^ALYSIS NOTES 



MTHOD 

- Way in which the target behavior is to be par- 
fonnad* 

- Person doing training should construct program, 

- Trainer should perform the task several times* 

CONTENT 

- Break task into teachable steps (small enough for 
particular client) and in a logical and effect' 
tive order* 

- For each step, list S"* ^ 

- Review steps to ensure S"*s do not control 
different responses. 

" Construct a training data sheet, 

PROCESS 

^ Dacide on format; presentation of content, 
. Single piece I matching to sample, oddity, 

paired associates , 
. Multiple pieces^ Backward chaining, forward 

chaining, total task, 

- Decide on feedback; how to inform learner (be- 
fore, during, after) 

, Rules, imitation, stimulus control, reinforce- 
ment control, prompting, fading 
~ Decide on procedure; pulls together content and 
process 

, Few distractions 

, Closer and closer to natural situation 
, Establish criteria for success 




'RAIN 

^ Establish specif Ic area to train , 
as possible 
Shape attending 
- Rain for cement 

^ Don't give mora halp than is neede 



- Re-do proceae 

« Massed practice 

- Re-do content 

• Hake steps easier 
^ Re^do method 

* Try an alternata method 




WHY TASK ANM^YSIS? 



- Makes teaching easier 

^ Allows Individualized instruction 

- Facilitates avaluation 

- Facilitates consistent training 
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TASK I Throwing a ball 
METHOD I One hand, over-hand 
CONTENT* 



Opmn and spread fingers , 

Place ©pen hand on top of ball 

Curl all fingers and thumb around ball , 
Apply pressure equally to all sides of the ball, 
^ Pick up ball. 

Walk to designated area. 

7 Place feet shoulder width apart and parallel 
to each other * 

Raise ball to shoulder height, bending elbow. 

^ Check surroundings for people and windows . 

■ IB elear, push arm quickly 

IVr is parallel to floor -let go c 

1^ ^ Walk to where ball landed. 
Bend at waist. 
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forward until it 
go of ball. 



it steps 1-6 and put away^ or repeat 6-12 
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PROCESS 

FOmttT: Total Task 

FEEDBACK! Modelling followed by graduated guidance. 

Social ralnf ©rcement for correct responeee- 

PROCEDUREi Training in field behind workshop. Model 

the task three times ^ giving a verbal 
eKplanatlon of what you are doing. Follow graduated 
guidance procedure after allowing client to try the 
task twice independently. May do massed practice on 
holding the ball properly since this is important to 
the task. 
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Jallamy, Homer, R*H, ^ and Inman, D.P, Vocational 

habilitatlon of severely retarded adults i A direct 
service technQlogy , University Park Press, 1979. 
Ch, 4. 

Galloway, C. and LecourSi California Prpiect Final 
Report p 1978 Selected pages. Hare C5old and 
Associates* P.O, Box 5100, Austin, Texas 

Gold, M, An alternative definition of mental retardation . 
Undated. 

Gold* M. Task Analysis I a statement and an sKTOple using 
acquisition and production of a complex assent ly task 
by the retarded blind . Institute for Child Behavior 
and Development, University of Illinois at Urbana-- 
Champaign, draft copy, 1976, 

Teacher-prepared materials 

FILMS 

Try Another Way Training Series, Films 1 and 2. 
Indianapolis I Film Productions. 
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